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FIRST EVALUATION REPORT 

(1988-1989) 



BRIDGING THE GAP: A SHELTERED APPROACH TO 
LANGUAGE ACQUISITION AND ACADEMIC SUCCESS 



(A Chinese, Japanese and Korean Transitional Bilingual Program Funded 
Under Title VII of the Ebmentary and Secondary Education Act) 



EXECUTIVE SUMMARY 

This Evaluation Report describes the achievements made during the 
first or implementation year of a three year transitional bilingual 
program for Chinese, Japanese and Korean middle school students in the 
Torrance Unified School District. The project focused on the four goal 
areas of: student instruction, staff development, materials, and parent 
involvement and education. 

Title VII staff in the school district contacted the Los Angeles County 
Office of Education to request that one of their program evaluation 
consultants conduct an external program evaluation. The county 
evaluator met with district staff from November 1988 through 
February 1989 to develop the Evaluation Plan which was based closely 
on the original grant application. During that time, each member of the 
Title VII staff at the six middle schools were made aware of the 
evaluator's upcoming April 1989 on-site visit to thoir school's project 
and what would happen during that visit. 

At each school the evSluator sampled: LEP students from each of the 
three primary language groups (Chinese, Japanese and Korean), each of 
the three project identified curriculum areas (ESL, social studies and 
science), and each of the three grade levels (sixth, seventh and eighth). 
Emerging from the data gathered was a clear picture of how the project 
surrounded the I EP project students and attempted to assist them 
toward fluency. 
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The level of commitrr ent to the goals of the project were high. While 
resistance can often be met, the evaluator found none of it. Instead, 
there was a definite team feeling. Initial apprehension about possible 
friction between "sheltered" social studies and science classroom 
teachers and the newly hired bilingual instructional aides proved to be 
unfounded. Rather than seeing the assistants as "invading their 
classroom", by April 1989 these teachers were working well with the 
"new members" of the newly formed classroom "team". Indeed, 
teachers of sheltered classes and their bilingual instructional 
assistants used the pronoun "we" when describing what was being done 
to help individual LF.P students. As would be expected since they have 
specialized in this area, the ESL teachers were obvious in their 
committment to the goals of the project, also spoke of "the team," and 
said "we" frequently. The evaluator found the level of teamwork to be 
remarkable, coming as it did during the first year, rather than the 
second or last year, of the project. 

While,' most of the actions planned were carried out successfully, there 
were a few difficulties. Certainly the students took the C.T.B.S. 
subtests, and while most of the test score data now resides in the 
district's Title VII office, other test data are on tape in the district's 
data processing office. Downloading of the remaining data must await 
the installation of a new district computer system. Project students 
were identified early and easily by a streamlined process. Once 
indentified, they were well served by school staff including the ESL, 
social science and science teachers, and bilingual instructional 
assistants as well as principals and assistant principals. Records of 
student work were available, but keeping a more complete "student 
portfolio" showing examples of work done throughout the year would be 
helpful. Often teachers would think of a student work product they 
wished to show the evaluator, ask the student for it and realize that it 
had "gone home" some time earlier. Teachers could easily keep a copy 
of such work in the student's portfolio. 

Progress was made toward tracking students in the areas of retention, 
attendance and placement in special programs. Time spent by students 
in various curriculum areas was also available. Materials appropriate 
for the three language groups were being developed or had been found 
and were being used. This included very early versions of the familiar 
Cinderella story-in both Chinese and Korean. (Please see Appendix K, 
Item 1.) Title VII staff were inserviced and the bilingual advisory 
committee was formed and met several times during this "start-up" 
year. 
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F wever, three Objectives were unattained. They were: Student 
Objective 1.4, Student Objective 1.5, and Activity Objective A.4.2. These 
concerned: students' self-esteem related to cultural event attendance, 
redesignating a certain estimated percentage of LEP students at each 
school during the year, and having 80% of project parents respond m 
the affirmative that they had been informed of seven school activities. 
But although these three objectives were technically unattained, it was 
also true that only two schools failed to reach the 80% level on parent 
awareness, and only one school failed to reach their estimated 
percentage of redesignated students. With more effort, better 
estimating, and more translations into the parents' primary language on 
notices sent home to them, these two objectives (Activity Objective 
A.4.2. and Student Objective 1.5) should be attained in future years. 

In conclusion, while more work needs to be done, especially in the area 
of cultural events and measurement of self-esteem, the evaluator found 
that this project had been implemented as described in the grarit and 
was operating extremely well. The teamwork and "we" feeling in the 
classrooms was outstanding for this early in the project, and more than 
likely is a hopeful sign for the future success of targeted LEP students. 
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FIRST EVALUATION REPORT 

(1988-1989) 



BRIDGING THE GAP: A SHELTERED APPROACH TO 
LANGUAGE ACQUISITION AND ACADEMIC SUCCESS 



Section 1 



Background, Development of the Program Evaluation Plan 



A southern California city of over 140,000, Torrance has a large and 
growing population of Asian residents. Many of the newly arrived 
Chinese, Japanese and Korean families have school age children who are 
not proficient in the Rnglish language. From 1984 through 1988, in 
response to its students' changing language needs, the Torrance Unified 
School District operated a Title VII Project in four of its seventeen 
elementary schools (grades K-5). The district contracted with the Los 
Angeles County Office of Education to provide the external program 
evaluation. The four evaluation reports (1984-85 through 1987-88) 
indicated that the project was quite successful; i.e. almost all (over 98%) 
of its prestated, preapproved objectives were attained each year. 

As the outside funding for that pilot elementary Title VII Project came 
to an end, district personnel began to assemble population trend and 
other supporting data for another Title VII grant application-this time 
to serve the Chinese, Japanese and Korean Limited English Proficient 
(LEP) student*; in all six of its middle schools (grades 6-8). 

As it turned out, the office of Bilingual Education and Minority Language 
Affairs (OBEMLA) of the U.S. Department of Education (USDOE) did fund 
the middle school project for three years, beginning with the 1988-89 
school year. The district is indebted not only to the funding agency 
(OBEMLA), but also to several key district people, who either wrote or 
supported those who wrote the Title VII grant. 
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Among those key district people were: Dr. Gail Wickstrom, assistant 
Superintendent, Educational Services; Dr, Norma Willson, consultant, 
English/Language Arts; Mrs, Diana Murphy, special projects coordinator; 
and Mrs, Kikuko Nishi, the former elementary level Title VII 
coordinator. 

Before proceeding to Sections 2 and 3 of this evaluation report, the 
evaluator wishes to thank Mrs, Kikuko Nishi, the middle school Title VII 
coordinator, and the following selected school site personnel for their 
cooperation and assistance, without which this first middle school 
bilingual program evaluation would have been extremely difficult. 



TABLE 1 

Selected Bilingual Project Personnel At Each School 



School 



Principal 



Assistant Principal 



•ESL Teacher 



Calle Mayor 
Casimir 
Hull 
Lynn 

Madrona 
Magrudei 



William Colby 
Richard Leibovitz 
Bar7 Gross 
Rich Long 

Cecil Paschall 
Sid Morrison 



Pal Tiemey 
Steve Saito 
Billie Baker 
Joseph Zeiler 

Bill Tokubo 
Ken Di Noto 



Carol Jones 

Dean Asbury 

DonMcGaughey 

Marlene Shiens 
Kay Furey 

Vicki Alvarez 

Joyce Hallgren 



* English as a Second Language 
Nannes of bilingual classroom teachers and bilingual aides are not shown here. 



In addition to Mrs, Nishi, the school sire personnel whose names appear 

in Table 1 above were instrumental in the development of the 

Evaluation Plan and very helpful during the evaluator's on-site school 
visits. 
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Appreciation also goes to Mrs. Merlyn Madrigal, the evaluator's 
secretary, for her word processing work. In addition. Dr. Tom Bishop, 
consaltant-in-charge, coordinated delivery of county evaluation services 
upon receipt of the Torrance Unified Schoc! District's request. 

Section 2 

Evaluator's Opinion Regarding The Program 
Evaluation Plan Elements 



The evaluator concurs with the proposed evaluation instruments, data 
collection, data analysis, and data presentation procedures described in 
the Program Management and Evaluation Plan, as revised, for the first 
year of program operation. 

Section 3 

Results of the Evaluator's On-Site Visits, 
Data Gathering and Analyses 

The program evaluator made on-site visits to the district's Title VII 
project schools on the dates shown below in Table 2. 

During the on-site visits noted in Table 2, the evaluator conducted 
structured and unstructured interviews, reviewed documents and other 
records, and observed English as a Second Language (ESL) and regular 
teachers and bilingual instructional assistants (lA's). The district Title 
VII Project director/bilingual resource teacher accompanied the 
evaluator on each on-site school visit, including a series of preliminary 
"get acquainted and review the Evaluation Plan" school visits that 
occurred before those noted in Table 2. 

During official on-site visits at each school, the evaluator first 
interviewed the principal, assistant principal, and ESL teacher, reviewed 
documents, and described his proposed project sampling method. 
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Tabhi 2 

County Evatuator'8 Titi« VII On-Site Visitt 




Dates Visited 




Site 


Evaluation Planning 


Actual Data Gatherino 


Dittrict Titles VII 
Office 


Novembef 8, 14, 1988 
December 5, 1988 
March 17, 1989 


April 21, 1989 


Caile Mayor 


February 10, 1989 


April 11, 1989 


Caalmir 


February 6, 1989 


April 13, 1989 


Hull 


February 14, 1989 


April 26, 1989 


Lynn 


February 10, 1989 


April 20, 1989 


Madrona 


February 10, 1989 


April 28, 1989 


Magruder 


February 7, 1989 


April 25, 1989 



During those meetings with school level project staff, the evaluator 
described for the first time his project student/curriculum area/grade 
level sampling plan. Since the project focused on Chinese. Japanese and 
Korean LEP students, the sampling plan called for following at least one 
Chinese LEP student, one Japanese LEP student, and one Korean LEP 
student at each school. Since the project focused on the three 
curriculum areas of English as a Second Language (ESL), social science 
and science, the sampling plan called for following at least one LEP 
project student in each of those three curriculum areas at each school. 
Finally, since the project focused on LEP students in the district's six 
middle schools (grades 6, 7 & 8), the sampling plan called for following 
at least one LEP student in the sixth grade, one LEP student in the 
seventh grade, and one LEP student in the eighth grade at each school. 

In this way, the evaluator sought to draw a sample from: each of the 
three primary language groups (Chinese, Japanese, and Korean); each of 
the three project identified curriculum areas (ESL, social studies, and 
science); and each of the three grade levels (sixth, seventh, and eighth) 
at each school. The cvaluator's actual sample is shown below in Table 3. 



Table 3 

CMlemal Cutiutlor's ficluol Projtct Slud«nl $ompl« 



Project School 


Primtnj 

LaoQuoiie 


ESL 


Social <turii»< 


Strade Leueti 
Science 


end Curric 


uhim Ureas 
7 






• 




Colle Mayor 


Chlnesa 


X 








Social Studies 


Science 


CSL 


Social Studies 


Science 


Japanesa 
















V 
A 




Korsan 












Y 








Coslmlr 


CLInaia 


















V 
A 


Japan esa 


X 


















Korean 










Y 










HuU 


Chlnaia 

w afi VP V 9 w 










Y 






Y 




Japanese 












Y 








Korean 


X 


















Lynn 


Chinese 
















Y 
A 




Japanese 












Y 


Y 






Korean 




X 


















Chinese 










X 










Medrone 


Japanese 


















X 




Korean 


X 




















Chinese 












X 








Mognider 


Japanese 














X 








Korean 




X 

















As mentioned earlier, during on-site school visits, the evaluator first 
interviewed the key project staff, principal, assistant principal, ESL 
teacher, reviewed documents and then visited the grades and 
classrooms selected at random according to his sampling plan. During 
classroom visits, teachers and bilingual instructional assistants were 
observed and a review of student information was made. The review 
included the students' initial status and evidence of progress. Classroom 
observations and teacher interviews were greatly facilitated by the fact 
that either the principal, assistant principal or the ESL teacher took over 
the teaching tasks, thereby freeing the classroom teacher and 
instructional assistant. In an effort to be as unobtrusive as possible, the 
evaluator attempted to keep the teacher and instructional assistant 
interviews to between ten and fifteen minutes. 

The data Pjathered during his on-site visits plus that received by mail 
later, foim the foundation on which the evaluator based his findings 
together with his conclusion as to whether or not each project objective 
in the Evaluation Plan was attained. 



r,oa] 1.0 STDDKNT INSTRUCTIONAL 

By July, 1991, Limited English Proficient (LEP) Chinese, 
Japanese and Korean students in the six project middle 
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and 
Magruder who have participated in the program from one to 
three years will demonstrate their progress towards increased 
English proficiency, academic achievement, and redesignation 
as Fluent English Proficient (FEP). 

Student Objectives 1.2. and 1.3. 

Student Ohiective 1.1 

By September, 1989, LEI? Chinese, Japanese, and Korean 
students in the six project middle schools, Calle Mayor, 
Casimir, Hull, Lynn, Madrona, and Magruder will take the 
Comprehensive Test of Basic Skills (C.T.B.S.) reading, language, 
social studies, and science tests to establish baseline data for 
future determination of student progress towards increased 
English proficiency, academic achievement and redesignation 
(36lil. percentile). (Measurement: project students* C.T.B.S. 
reading, language, social studies and science test scores.) 
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By July, lyyo, 5U"» or mori; prujcci aiuueuta m 
project schools who have taken the C.T.B.S. social studies tests 
February/March, 1989 and have participated in social studies 
classes utilizing the sheltered approach with native language 
support will show six months growth on the social studies 
portion of the C.T.B.S. tests. (Measurement: comparison of 
C.T.B.S. social studies pre and post test scores.) 



^tiiriPnt Ohjective 1.3 

By July, 1990, 80% or more project students at the six 
project schools who have taken the C.T.B.S. science tests in 
February/March, 1989 and have participated in science 
classes utilizing the sheltered approach with native language 
support will show six months growth on the science portion of 
the C.T.B.S. tests. (Measurement: comparison of C.T.B.S. 
science pre and post test scores.) 

By September 1989, baseline C.T.B.S. Test scores had been collected on 
the district's LEP Chinese, Japanese and Korean students. Score report 
data on the LEP children came to the district in two forms. Project 
students' reading, mathematics and language arts scores can»e in 
familiar computer printout form (Appendix A, Items 1 & 2) to the Title 
VII Project office, while students' scores in social studies and science 
came on computer tape to the district's data processing office. 

The district's Title VII office has already entered each student's reading, 
mathematics and language arts percentile rank scores into a 
microcomputer spreadsheet file ("Excel") that can be used not only by 
project staif but also by the external evaluator. (Pk se see Appendix A, 
Item 3.) 

But before the evaluator can analyze the data and report on the 
attainment of test score related program o»>jectives, each Title VII 
student's social studies and science scores need to be sent from the 
district's data processing office, where they are on tape, to the Title VII 
office where they can be added to the student test score spreadsheet 
file, copied and sent on microcomputer disk to the evaluator. A memo 
from the Torrance Unified School District's manager of data processing 
to the Title VII director stated that his target date for loading 



converting and sending the "taped" social studies and science scores to 
the Tide VII office was "...by the end of February (1990)." (Please see 
Appendix A, Item 4.) The district's data processing manager could not 
complete the Title VII data transfer earlier than this because a new 
district computer system was being installed. 

rnncliision 

Although two of the five C.T.B.S. subtest scores (social studies and 
science) for each project student have not yet been received by the Title 
VII office, substantial progress has been made toward the attainment of 
Student Objectives 1.1, 1.2. and 1.3. 

Afiriendum 

It is possible to use C.T.B.S. Test Score information to determine the 
number of LEP Chinese, Japanese and Korean students who are being 
served by the Title VII Project. If a project student is defined as "one 
who has both C.T.B.S. reading and language arts pretest scores taken in 
February 1989 and on file in the Title VII Project office", then the total 
number of project students district wide is two hundred and twenty- 
nine (229). (Please see Table 4 below.) 
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Table 4 



Nnmber of Title VII Students 
in Each of the Six Middle Schools 



Number of 



School 


Project 


Calle Mayor 


55 


Casimir 


33 


Hull 


29 


Lynn 


58 


Madrona 


1 1 

3 1 


Magruder 


21 


TOTAL 


229 


OhjectivM A.I.I.. AJJL 




^ctivUv Ohiective A.1.1 





November of each project year, the principal, 
principal, and the ESL teacher at each of the six 
schools will idcjtify those LEP students whose 
language is Chinese, Japanese and Korean. 
(Measurement: T.U.S.D. LEP initial identification records 
including the Bilingual Syntax Measure in English, and the 
designated District Language Assessment Tests in English and 
primary language.) 



By 

assistant 

project 

primary 



ArHvity Ohiective A.1.2 

By November of each project year, the principal, 

assistant principal, ESL teachers, and classroom teachers at 

the six project schools will see that the students who are 
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identified as LEP Chinese, Japanese, or Korean have been 
placed in the "appropriate program": ESL, bilingual classroom, 
sheltered groups and/or classes. (Measurement: may include 
class lists, schedules, Individual or Group Learning Plans.) 

As noted earlier in this report, the Torrance Unified School District 
operated a Title VII Project at the elementary school level for four 
years, beginning with 1984-1985 school year and running through 
1987-1988. The Title VII elementary project document contained an 
objective very similar to this one. Year after year the outside evaluator 
consistently found that Torrance's elementary school Title VII staff 
performed LEP Japanese and Korean students' initial assessment and 
placement in a "fast and efficient" manner. 

Although this middle school Title VII Project involved older LEP 
students (grades 6, 7 & 8) including students from a third language 
group (Chinese), as well as different Title VII school staff members, the 
external evaluator again found that project students were assessed and 
placed in the "appropriate program" in a very fast and efficient manner. 
(Please see Appendix B.) 

Conclusion 

These two Objectives were easily attained. 
Activity Objective AJ.3 

By June, 1989, and each subsequent year at each project 
school, the ESL, sheltered social studies, science teachers, and 
instructional assistants will provide assistance to project 
students and keep records of project students' progress. 
(Measurement may include: student work folder, report cards, 
student progress reports, and computer printout grades.) 

During each of the six school site visits, the evaluator selected three or 
four project students whose initial status and progress would be 
followed by means of observation, interview, and record review. The 
actual sample of twenty project students was graphically displayed in 
Table 3 of this report. As mentioned earlier, the evaluator drew his 
sample from each of the three primary language groups (Chinese, 
Japanese, and Korean); each of the three project identified curriculum 
areas (ESL, social studies, and science); and each of the three grade 
levels (sixth, seventh, and eighth) at each school. 
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Because this was the first year of program operation, the evaluator 
spent a great deal of time talking to ESL, social studies, and science 
teachers as well as instructional assistants about the initial status and 
progress of the twenty Title VII students in the sample. Since 1988- 
1989 was the implementation year, the evaluator wanted to make sure 
the teachers and instructional assistants were working together well, 
understood the needs of their Title VII students, and were 
implementing the project as described in the grant application and the 
Evaluation Plan. Based on information collected by the evaluator, the 
answer to each of these questions was "Yes." 

Instructional assistants were seen working with project students in ESL, 
sheltered social studies, and sheltered science classes. Teachers of these 
classes as well as instructional assistants who were interviewed 
reported cooperating in many ways including a planning activity they 
referred to as "lesson analysis." 

The evaluator expected the ESL teachers to be committed to the project 
goal of increasing the level of English language proficiency of students 
whose primary language was not English. After all, ESL teachers have 
specialized in this area. This was found to be the case; ESL teachers 
spoke in ways that showed they were committed to the goal, knew 
much about teaching strategies that could and were being used, and 
could describe in detail what they were doing for individual students. 

Furthermore, teachers working in sheltered social studies or science 
classes demonstrated a knowledge of what "sheltering" was and were 
able to describe in detail what their sheltered teaching strategies were 
for students in the evaluator's sample. The same was true for 
instructional assistants. 

Some representative comments about students that v/ere made by 
teachers and instructional assistants were as follows. 

• "He is an 'LI' orally and an 'LT in writing." 

• "She is very competent ... can do the same work as the rest of 
the class . . . needs no modification . . . she's getting a 'B' in 
achievement and an 'A' in effort." 

• "He's doing great. He took a chapter test this morning . . . is 
getting a 'B' in academics and a 'B' in effort . . . solid 'B's' across." 
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• "He finds some vocabulary words hard." 

• "His ESL teacher met with his parents." 

• "She tells me, 'I want to sit by Esther.*" 

• "He stills finds it hard to understand. He's frustrated because he 
cannot read the textbook well." 

• "She was terrified for the first three weeks. Now she's able to 
speak in very simple sentences." 

• "He's the only one in class who speaks Chinese. He cannot speak 
in complete sentences yet. He comes to me and points.. . . uses 
the dictionary a lot. 

• "He was almost in tears in the beginning, but he had no problems 
with numbers." 

• "Now she's close to writing a sentence. When she tries and can't, 
I ask her to write one word that fits." 

In addition to talking with teachers and assistants, the evaluator also 
talked directly with a cross section of project students. (A translator 
was often needed.) Two exchanges between the evaluator and a 
student are given below. 

Evaluator: "How are you doing in English?" 

Student #1: "I can write a good sentence (see?), but a 
composition is a lot harder." 

Evaluator: "Does (the instructional assistant) help you?" 

Student #2: "Yes. She helps me. Reading English is easier. 
We read a lot of stories. . . . writing is a lot harder than 
reading." (Student work was seen.) 

Teachers and instructional assistants also described what they were 
doing for evaluator selected students. 
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"We're using corebooks; e.g., 'My Side of the Mountain.' ... I have 
two instructional assistants in my classroom. I meet with them 
about my "LI' students and go over story context and directions. 
They translate assignments. Ky 'Li's' have a iuiof in reading 
too." 

"She sits next to another student who speaks both languages. 
We give her selected parts of the regular assignment." 

"Out of my class of 30, 17 are sheltered. We do part of our lab 
work in cooperative education groups. On vocabulary, we take it 
slow . . . (and) do a lot of demonstration." 

"We're doing the 'House of Representatives' and she is 
representing her state." (The evaluator watched part of a 
"session" of the "House," including the call to order, the colors, 
and the "Pledge of Allegiance." The content of the student's 
work folder was also reviewed.) 

"I short<m her assignment . . . have her work in a group of four 
kids and get her peer help." 

"After we talk about the lesson and I do a 'walk through'" said a 
teacher, "then I like to do a little coaching." 

"We take the test, which is too hard and translate it into Korean. 
Then we spend a lot of time on the vocabulary." 

"He sits next to another lower level kid. When it comes to 
vocabulary for him, I don't give a grade." 

"We put together these great workbooks that cover the same 
ideas in history but at difff,rent levels, so I can find his 'real 
level* For testing, I use shorter questions." 

"I'm using 'cooperative learning' with him but he still finds it 
hard to speak to the group ... I shorten his assignments, give 
him fewer concepts, and do not give him a grade." 

"I use a lower level text, (require) easier work and concepts... 
and I rephrase." 
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The evaluator was pleased to hear teachers use the word "we" m 
describing what was being done to help Title VII students. Several site 
administrators had expressed concern about how their middle school 
teachers might react to "sharing their students" and "their classroom 
and materials" with someone new--someone called an "instructional 
assistant." In spite of the fact that in California middle school teachers 
typically have not had previous experience in utilizing instructional 
assistants, the classroom teacher and assistants were, by April 1989, 
clearly working together to assist project students. Judging from 
teache* comments, the previously solitary teacher had come to see 
herself as her classroom's instructional team leader, and "we" (the team) 
the ones who would help the student achieve proficiency. 

Often, if there is resistance to a new project, that resistance is met in the 
classroom itself. The evaluator saw no evidence of such resistance. 
Rather, the nearly automatic "we" language of teachers and assistants 
indicates that cooperation, not resistance, was the hallmark of this first 
year of project implementation. 



Conclusion 

This Objective was attained. 



/Activity Objec tive A. 1.4 

By June, 1989, and each subsequent year at each project 
school, sheltered classroom teachers, ESL teachers, 
instrucrional assistants, principals, and assistant principals 
will keep track of the relative amount of whole class, small 
groups, and/or individual instructional time spent with 
project students in each subject area. (Measurement: may 
include class schedules, sheltered lesson plans, project teacher 
and instructional assistant assignmen*^, observations.) 

Three Evaluation Plan Objectives (A. 1.1., A. 1.2. and A. 1.4.) address the 
concerns of: 1.) identifying LEP Chinese. Japanese and Korean students, 
2.) placing them in the "appropriate program", and 3.) keeping track of 
time spent in certain subject areas. During the evaluator's on-site 
school visits, site personnel shared project student folder information, 
including initial identification records (Bilingual Syntax Measure [BSM] 
test results, etc.), and class schedules-one for each LEP student in the 
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evaluator's sample. Initial LEP designation procedures and records 
were in place and had been used in the identification of project 
participants. 

Class schedules showed that selected LEP students were programmed 
into the appropriate reading (ESL), language arts, social studies and 
science classes. Their reading class was an ESL class specifically 
designed for students of their primary language group, and their other 
classes were "sheltered." For each student in the evaluator's sample, 
middle school "course and teacher" list information and LEP "student 
class schedule" information matched. Finally, student class schedule 
information clearly showed which period that student was to be m 
which class, including his ESL, language arts, social studies and science 
classes. (Please see Appendix C, Items 1 & 2.) 

(;;onciusion 

These three Objectives were attained, 
^ffivitv Ohiective A. 1.5 

By June, 1989 and each subsequent year at each project 
school, princinals and/or assistant principals at each project 
school with the assistance of sheltered classroom teachers, 
ESL teachers, and instructional assistants, will collect 
information on changes in the rate of student 1) grade 
retention; 2) dropout; 3) absenteeism; 4) placement in special 
education classes; and 5) placement in a program for gifted 
and talented. (Measurement: may include student lists, 
placement documentation, report cards, and school records.) 

During meetings with school site staff, the project director and the 
evaluator discussed the Title VII requirement that changes m each of 
these five areas be reported annually. Various reporting formats were 
suggested and the one judged the "best" was selected. 

As agreed, principals used that format in June 1989 to report those 
changes to the project director. As of that date, only one school, Calle 
Mayor, reported changes, and those affected only four LEP students. At 
that school, three LEP sixth graders and one LEP seventh grader were 
referred for placement in a special education class. (Please see 
Appendix D.) As could be expected this eariy in the project, not many 
changes had taken place. 
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Conclusion 

This Objective was attained. 



St^^^ont Oblective 1.4 

By July, 1989 and each subsequent year, 80% or more of 
LEP Chinese, Japanese, ans Korean project students at the six 
project schools will demonstrate positive self esteem as a 
result of their participation in a school cultural event or 
events reflecting their cultures. (Measurement: project 
student questionnaire.) 

A major challenge in the field of psychometry is the accurate 
measurement of students' "self-esteem". The following quote from the 
book, Measures of Social Psvch nlngical Attitudes may be illuminating. 



The construct of self-esteem has been used by many 
people in diverse ways ...While most people acknowledge 
having a sense of self, research in the area of self-esteem 
has been plagued with ambiguities. Reviews of the 
literatuie (e.g., Wylie, 1961) suggest that self-esteem has 
been related to almost every variable at one time or 
another. Despite the popularity of self-esteem, no 
standard theoretical or operational definition exists. 
Careful work is needed to put self-esteem research on a 
sound footing. (Robinson and Shaver, 1973.) 

Despite the recognized measurement problems, the goal of increasing or 
enhancing a student's level of self-esteem seems laudable, and one that 
has found its way into many funded projects designed to assist certain 
"at need" groups; in this case. Torrance's Title VII Chinese, Japanese and 
Korean middle school students. 

The approach taken here in the first year of project operation, was to 
determine what cultural events were held at each school and ask 
project students the question, "How did you feel about the cultural 
event that reflects your heritage?" 
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The questionnaire to LEP students was color coded and printed in 
English on one side and the responding student's primary language on 
the other side (Please see Appendix E, Items 1-4.) Some students wrote 
their answers on the side of the questionnaire that was printed in 
English (Appendix E. Item 5), while others wrote their answers either in 
their primary language or in English on the side of the questionnaire 
that was printed in their primary language (Appendix E, Item 6). If a 
student responded by writing in his primary language, his responses 
were later translated into English by an instructional assistant at that 
school. Frequency of student responses within the categories of "Very 
Good", "Good", 'Bad", and "Very Bad" are shown in Table 5 on the 
following page. 

This Objective calls for "80% of project students at the six pifoject 
schools" to demonstrate "positive" self-esteem, but as can be seen in 
Table 5, 56% (not 80%) of all project students selected the positive 
response categories of "Good" or "Very Good" in response to the 
question, "How did you feel about the cultural event that reflects your 
heritage?" 

The percentage of project students answering "Good" or "Very Good" 
varied widely across the six schools. From high to low, the percentages 
were: 100% (of a total of 14 responding students) at Magruder; 83% (of 
23) at Hull; 71% (of 56) at Lynn; 63% (of 16) at Madrona; 54% (of 13) at 
Casimir; and 20% (of 60) at Calle Mayor. The 80% level was achieved or 
surpassed at two schools, Magruder (100% of 14) and Hull (83% of 23), 
but missed at the other four schools and at the district level (56% of 
182). 

Conclusion 

This Objective was not attained. 
Commentary 

Operationally defining student self-esteem in terms of their positive 
responses to the question, "How did you feel about the cultural event 
that reflects your heritage?" obviously led to a surprising and 
disappointing outcome. It seems clear that project personnel did not 
expect that such large number of students would select the negative 
response categories of "Bad" and "Very Bad". 
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TABLE 5 

Ro$pontei by THIt Vtl SttNtontt to tha Question. 
"How Did You Feti About tht Cultural Evtnt That Rtflactt Your HmftufV 



Parcantagt Ar>tw«rlng Potltivaly 



NHOQia 


Primary 


Studsnt Response Categories & Frequencies 






luu«< rio* 


ENher *«ted' or *Verv Good* 


School 




"Very Good" 


"Good" 


''Indifferent" 


"Bad" 


"Verv Bad" 




EachLmuaae 


Each School 




CNntM 




1 


4 


1 


2 


9 


22% 




\/«uiv iviciyuf 






3 


16 


17 




44 


7% 






iNoraan 


4 


3 








7 


100% 






<Wwv^ TntAl 
ocnuui 1 umu 


T 


7 


lo 


13 


To" 


60 




20% 




Chlnata 






1 






1 


0% 




CasUjiir 


Japar>tst 


1 

1 


3 


4 






« 


50% 






Kor§an 




3 


1 


— 




4 


75% 






School Total 


T 


6 


e 






13 




54% 




Chln#9a 


4 

1 


1 








3 


67% 




Hull 


«japana8o 


*% 
O 




o 






c 
o 


60% 






Korean 












1 o 


93% 






School Total 


11 


8 


4 






23 




83% 




Chlnasa 


2 


10 


1 


1 


1 


15 


80% 




Lynn 


Japantst 


1 


14 


7 


1 




23 


65% 






Korean 




6 


2^ 






18 


72% 






School Total 


10 


30 


10 


5 


T 


56 




71% 




Chinete 




3 


1 






4 


75% 




Madrona 


Japarme 


2^ 


S 


JL 






12 


58% 


63% 




School Total 


2 


8 


2 


1 


3 


16 






Chinese 


1 










1 


100% 




Maoruder 


Japanese 


2 


1 








3 


100% 






Korean 


±^ 










10 


100%_ 


100% 




School Total 


7 


7 








14 




GRAND TOTAL 


36 


86 








182 




56% 



* Above 80% as cafled for in the Evaluation Plan Objective. 
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It is possible of course that the approach taken in measuring self- 
esteem was somewhat flawed in that it may be measuring more the 

student's level of self-esteem, which one might logically expect would 
improve along with the student's improvement in English language 
proficiency. It is also possible that project students, especially Japanese 
students, found something disappointing or even offensive in their 
school's Japanese cultural event. As we shall see below when actual 
student comments are reviewed, there is evidence for this second 
explanation. 

A closer look at Table 5 reveals that although three Korean students at 
Lynn and three Chinese students at Calle Mayor were also "negative", 
most of the negative responses came from twenty-eight Japanese LEP 
students at two of the schools, Calle Mayor and Madrona. 

Table 5 information has alerted us to the fact that some LEP Japanese 
students were very negative in their assessment of "their" cultural 
event. Comments the students wrote (or instructional assistants 
rewrote) shed some light on why they selected "Bad" and "Very Bad" 
when asked, "How did you feel about the cultural event that reflects 
your heritage?" 

Some comments from LEP Japanese students were: 

• "I loved International Friendship Luncheon, but I hate dance 
because it was not true Japanese dancing (weired) [sicJ so I was 
ashamed." 

• "I would like to change the dancing." 

• "I thought that Japan:se dance was strange. It was not real 
Japanese dance." 

• "The dance is a very old style so it very boring." 

Obviously a number of Japanese students did not like the dancing that 
was part of their cultural event. On the other hand, a number of 
students from all of the groups were very positive. 

• "It was super." 

• "Very good." 
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• "Great, wonderful" 



• "I think the cultural is very good and those culturals are good for 
us like we can understand a lot of things like other countries," 

• "I think cultural is good because many people can learn about 
oihe.' country and for me, I proud about my country." 

• "I think it's very good idea to let other nationality people know 
about our culture," 

• "I wish we should keep make an effort to have American 
student to understand more about Japan." 



Implicit in a number of comments was a positive assessment of their 
school's multicultural event(s), 

• "There isn't anything to change, but I would like to see the 
cultural event more often," 

• "I wish get more cultural events," 

• "I think that is very good cultural ^tvent. And I want this thing 
should be every year," 

• "I wish there will be a culture event once in a ,ionth," 

Finally, one student's comment exactly captured what project personnel 
had hoped would occur. He wrote: 

• "I think this is good celebrations, I am proud that I am Korean 
because of this celebration," 

Well before October 1989, each principal had received his school's 
questionnaire results, including student's written comments, so it is 
likely that, by early in the fall semester of the second year of the 
project, site personnel had already begun to investigate the possible 
reason(s) for the unexpected negativity. 
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Activity O hieptive A. 1.6 



By Julv 19S9 and «ach subsequent year, at least one 
cultural event involving the Chinese, Japanese, and Korean 
cultures separately or together will be held at each project 
school. (Measurement: proof of held event, such as 
invitations, notices, school calendars, and pictures.) 

Since each school could have had one event (and involved all three 
language/cultural groups), or three events (and involved one group at 
each), between six and eighteen cultural events should have taken 
place. 

In any event, all three laiiguage/cultuial groups at each school should 
have been involved. However, despite efforts at each school, one group 
(Korean) at one school (Madrona) was left out. Title VII staff members 
at Madrona tried to hold a Korean cultural event, but were unable to 
make it happen. (Please see Table 5.) It should be noted that at many 
of the schools, this was the first time a multicultural event like this had 
been tried. 

The cultural events that occurred were as follows: 

• Calle Mayor Middle School 

International Luncheon (all three groups) 

• Casimir Middle School 

Multicultural Day (all three groups) 

• Hull Middle School 

New Year's Day (Chinese) 

International Luncheon (all three groups) 

• Lynn Middle School 

New Year's Parade & Celebration (Chinese) 
Cultural Day (Japanese) 
New Yeaj & Kite Fly (Korean) 

• Madrona Middle School 

Development of Kanji (Chinese) 
Origami (Japanese) 
No event (Korean) 

• Magruder Middle School 

Friendship Lunch (ail three groups) 

Please see Appendix F for a copy of an invitation to Casimir's 
"Multicultural Friendship Exchange Day" and copies of photographs 
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taken during Magruder's "Friendship Lunch" and Lynn's "Japanese 
Culture Day". 

rnnclusion 

This Objective was not attained. 

Stiidont Objective 1.5 

By July, 1989, and each subsequent year, a designated 
percentage of project students in each of the six project 
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and 
Magrudpr identified as of September 30th of each school year 
will be redesignated as FEP (Expected percentage at each 
school: Calle Mayor, 10%; Casimir, 15%; Hull, 8%; Lynn, 10%; 
Madrona, 1%; Magruder 10%.) 

Table 6 

Number and Percentage of Title VII Students 
Who Were Redesignated 
1988-1989 



Number of Redesignated 



School 


Proiect Students 


Number 


Percentage 


Calle Mayor 


55 


4 


7 3% 


Casimir 


33 


5 


15.2%* 


Hull 


29 


10 


34.5%* 


Lynn 


58 


10 


17.2%* 


Madr- la 


31 




3.2%* 


Magruder 


21 




13.0%* 


TOTAL 


229 


33 


14.4% 



* Actual percentage redesignated exceeded estimate. 
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Districtwide, a respectable "more than fourteen percent" (14.4%) of the 
project's first year students were actually redesignated. Nevertheless, 
♦he "beginning-of-the-school-year" estimate was off just shghtly at the 
first school, "Calle Mayor', where the percentage that would be 
redesignated by the end of the year was estimated to be "10%". (A little 
over seven percent [7.3%] actually were.) If only two more children at 
Calle Mayor had been redesignated, the actual redesignated percentage 
would have been 10.9% (six divided by fift, five). In this case, the 
actual redesignated percentage reached by the end of the school year 
would have been greater that the estimate of 10% made at the start of 
the school year. All six school estimates would then have been 
exceeded and the Objective as written would have been attained. 
However, four students (7.3%) were actually redesignated at Calle 
Mayor, not six (10.9%). 

ronclusion 

This Objective was not attained. 
Recommendation 

Consider rewriting this Objective such a way that estimated school level 
percentages that are just missed--as one was here--are not enough to 
cause the Objective to be judged "unattained". 

Stiirient Objective 1.^ and Activity Ohiective 1.7 
Stndent O h^ective 1.6 

By July, 1990 and each subsequent year, 70% or more of 
the redesignated project students in the project schools or 
other Torrance schools will be experiencing satisfactory 
progress in the regular instructional program after the first 
quarter of the school year. (Measurement: T.U.S.D. follow-up 
questionnaire after the first quarter.) 

Atfivifv Ohiective A.1.7 

By March, 1990 and each subsequent project year, the 
principal and/or assistant principals will provide a follow-up 
of redesignated project students in a project school or other 
Torrance schools to determine if they are experiencing 
satisfactory 
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progress in the regular instructional program after the first 
quarter of the school year. (Measurement: follow-up 
questionnaire) 

The completion dates for these two objectives fall toward the end of the 
second year of program operation, and the attainment levels for each 
will be addressed in the Second Evaluation Report not this first one. 

nOAI. 2.0 ST A?^ nFVFI OPMENT 

The sheltered science, social studies, ESL teachers and 
project instructional assistants of the six project middle 
schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and 
Magruder will participate in inservices on the sheltered 
approach and be provided career ladder opportunities for 
bilingual teaching. 

frfHvitv Obiecti vp A.2.1 

By September, 1989, 90% or more of sheltered science, 
social studies, ESL teachers and project instructional 
assistants of the six project middle schools will be inserviced 
in second language acquisition, sheltered approach, and 
Chinese, Japanese, and Korean, cultural awareness 
(Measurement: Project director will provide sign-in 
attendance sheets.) 

In June of 1989 the assistant superintendent of Educational. Services, Dr. 
Gail Wickstrom, sent out a newsletter in which she summarized the Title 
VII inservices for the school year 1988-1989. A copy of her "Updates" 
newsletter and a related sign-in sheet are in Appendix G. Her 
newsletter provides an impressive list of project inservices that 
concerned, among others, the areas described in this Activity Objective. 

Conclusion 

This Objective was attained. 
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project teachers with bilingual classes and who are not fully 
certificated as bilingual instructors will be encouraged to 
participate in university or college courses specifically 
preparing them for bilingual instruction certification. 
(Measurement: Class enrollment and completion.) 

Before September 1989 ihree courses were held to prepare Title VII 
teachers for bilingual instruction certification. Those classes wsrc as 
follows: 

• A "Japanese History & Culture" class (which began meeting on 
March 18, 1989) 

• A "Bilingual Methodologies" class (which began meeting on 
April 1, 1989) 

• A "High Intensive Language Training (H.I.L.T.)" Japanese 2A2B 
class (which began meeting on June 26, 1989) 

Please see Appendix H for related documentation. 

Conclusion 

This Objective was attained. 

r.OAI. ■<.n M ATF.RIALS 

The middle school curricula of literature-based language 
arts, social studies, and science will be modified based on the 
sheltered approach. 

By September, 1989 and each subsequent year, project 
ESL, social studies and science teachers from the six project 
schools will modify the existing middle school curriculum of 
literature-based language arts, social studies and science 
using the sheltered approach. (Measurement: modified 
curriculum in the previously mentioned content areas.) 
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The Title VII Project director provided the evaluator with copies of 
lessons that had been modiHed using the sheltered approach. Selected 
copies of lessons or parts of lessons are contained in Appendix I. 
Examples of modified lessons shown there are as follows. 

Examples of "Sheltered" Lessons for LEP Strjdents. 

• Modified literature lessons: 

"Tom Sawyer," "Call of the Wild," and "Poc" 

• Modifled social studies lesson: 

"The Aztec: Empire Builders of Mexico" 

• Modified science lessons: 

"Exploring Space" and "Chemical Properties and Changes" 

Conclusion 

This Objective was attained 

Activity Objective A.3.2 

By September, 1989 and each subsequent year, Chinese, 
Japanese, and Korean instructional assistants will translate 
the modified middle school sheltered approach curriculum < s 
needed. (Measurement: translated curriculum.) 

Several translated lessons were given to the evaluator. Copies of page 
one of a lesson written in both English and Chinese are shown in 
Appendix J. Appropriately, the Title of the lesson is "China's Tang 
Dynasty: Progress in the Middle Ages." 

Conclusion 

This Objective was attained. 

Activity Obj ective A.3.3 

By September, 1989 and each subsequent year, the 
project directoir and staff will locate, evaluate, acquire and/or 
develop as needed, instructional materials for literature, 
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social studies, and science for grades 6, 7, and 8 in English, 
Chinese, Japanese, and Korean. (Measurement: instructional 
materials.) 

A number of books were located and purchased. A sampling of titles 
follows, 

. "The Constitution of the United States" (in English, Chinese. 
Japanese, and Korean). 

• "Chinese Mother Goose Rhymes". 

• "The Adventures of Tom Sawyer" (Chinese and Korean). 

• "Ann Frank: The Diary of a Young Giil" (Korean). 

• "Yeh-Shen: A Cinderella story from China" by Ai-Ling Louie. 

• "Korean Cinderella," edited by Edwards Adams. 

The two Asian Cinderella stories may be of interest. An English 
translation by Ai-Ling Louie of the Chinese story begins this way: 

In the dim past, even before tfie Cfv'in and tfie 
Han dtinasties, there lived a cave chief of 
sou^rn China by the name of Wu. As was the 
custom in those days. Chief Wu had taken two 
wives, tach wife in her twn had presented Wu 
with a habxf daughter, fi it one of tiuz wives 
sickened and died, and not too many days after 
that Chief Wu toofc to his bed and died too. (p. 1) 

ych-Shsn, the tittle orphan, grew to yirthood in 
her stepmother's home. She was a bright chitd 
and U>ve(y too, with skin as smooth as ivory 
and dark pooCs for eyes. Her stepmother was 
jeoCous of aSi this beauty and yoodness, for her 
own datiyhter was not pretty at att. So in her 
dispUasure, she gave poor Ijch-Shen the heaviest 
and most unpleasant chores . (p . 1) 
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Further into the story, Yeh-Shen's clothes are transformed and of course 
she gets new shoes. 

As soon as sfie was alone, Ijcfv-Sfien went to 
speoH to the bones of her jish. "Oh, dear 
jriend," sfie saicC. knedUi^ bejore the precious 
bones. "% tonq to ^ to the JcsUtrot. but % cannot 
sfiou^ mvscCJ in tfiese ta^. Is there somewhere X 
could borrow cCottfies Jit to wtat to the feast?" 
At once she jound herseCf cCressect in a gown of 
azure btue. with a doak of Hingfisfier featfiers 
draped arotmd her shoulders. Best of a((, on fier 
tinv feet were tfie most 6eautiftit sCippers sFie 
had ever seen. They were woven of goCcCen 
tfireacts, in a pattern like the scales of a jish, 
and the gCistening sotes were made of soCici goCct. 
(p.9) 

The story is more than a little familiar to anyone who has read the 
Cinderella story in English or seen the Disney movie; and well it should 
be. As noted in the beginning of the story of Yeh-Shen, "...the oldest 
European version of Cinderella was found to be an Italian tale from 
1634. Since the Yeh-Shen story predates thai tale (by more than 1,000 
years!), Cinderella seems to have made her way to Europe from Asia..." 
(p. i) 

Certainly the "Korean Cinderella" is familiar too. Please see Appendix K, 
Item 1 for a picture of the girl "Kongjee" trying on the shoe. The story 
is printed in both English and Korean. 

Also in Appendix K is a copy of a memo from the Title VII Project 
director in which she describes and provides an Asian literature book 
sharing schedule. As can be seen, both the "Yeh-Shen" and "Korean 
Cinderella" stories are on the schedule. 

Conclusion 

This Objective was attained. 
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r.OAI. 4.0 PAPFNT TRATNTNG 



Parents of project students at the six middle schools, 
Calle Mayor, Casimi/, Hull, Lynn, Madrona, and Magruder will 
be encouraged to participate in parent education. 

A^Hvity Ohfoctive A.4.1 

By July, 1989 and each subsequent project year, all 
parents of project students at each school will be encouraged 
to be involved in school or tclass activities of their children 
and parent education. (Measurement: may include 
notificaticss, agenda, sign-in-sheets, pictures of presentations 
or activities.) 

All six middle schools made a series of attempts to inform and involve 
parents of Title VII students. Documentation for one school, Calle 
Mayor, was found in their newsletter, "Calle Mayor News" and was 
representative of those actions taken by all six schools. Copies of 
several pages of the school's letter are shown in Appendix L. Subjects 
covered in those articles are as follows: 

• A principal's message describing the Title VII Project 
(Appendix L, Item 1). 

• An article describing three assemblies that featured 
contemporary Japanese dancing (Appendix L, Item 2). 

• An invitation to attend teacher parent conferences (Appendix 
L, Item 3). 

• A request for parent volunteer involvement (Appendix L, 
Item 4). 

• An invitation to attend a parent education speech (Appendix L, 
Item 5). 

• A request for parent involvement in helping their children 
manage stressful change (Appendix L, Item 6). 
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This Objective was attained 
popommendfltion 

That schools consider translating additional information to parents into 
the appropriate primary language. 

AdiYlty OT)ifftiYe A.4.2 

By June, 1989 and each subsequent year, 80% or more of 
project students' parents responding to a questionnaire will 
demonstrate awareness of school activities directed towards 
parent education. (Measurement: returned questionnaires.) 

A one-page, one-item questionnaire was sent to parents of Title VII 
students. Parents were asked, "Were you informed of the following 
school activities during the school year? Below the question were listed 
seven school activities, and par- its checked their responses as Yes or 
"No" to each of the seven activities. (Please see Appendix M.) 

Questionnaires to the three Asian Language groups, Chinese, Japanese 
and Korean, were color coded so that responses for each group could be 
determined. Results for each school (all three language groups 
combined) are shown in Table 7 which ^'ollows. 

As can be seen in Table 7, there were two schools at which the percent 
of project parents who answered "Yes" to the question, "Where you 
informed...", was below the 80% level called for in the objective. At Hull 
the percentage was 74% and at Lynn the percentage was 79%. As noted 
earlier with a different objective, a change in response of only a few 
respondents would have pushed the rate above the 80% level at both 
schools. 

Conclusion 

The Objective was not attained. 
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Tabl«7 
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Addendum 



The number of ijarents who completed and returned their questionnaires 
varied quite a bit across the six schools-from a high of twenty-two 
(22) at Calle Mayor to three (3) at Magruder. 

Recommendation 

That Title VII staff at each school review the response rate for each 
group of Title VII parents and, where necessary, make plans to increase 
response rates during the second project year, 1989-1990. A question 
naturally arises here, "Would the response rate from parents be higher 
if the announcements for each of the school activities had been 
translated into the parents' primary language before being sent home?" 
In addition, "Is 80% too high g level of expectation for this objective, 
or do staff just need to work harder to 'get the word out' to these 
parents?" 

GOAL 5.0 MANAGEMENT 

The project director will manage the project for the six 
middle schools, Calle Mayor, Casimir, Hull, Lynn, Madrona, and 
Magruder. 

Activity Objective A.5.1 

By October, 1988 and each subsequent year, a project 
director will be employed to coordinate project activities as 
evidenced by board-approval of hiring. (Measurement: 
contract memos.) 

A copy of a page entitled, "Reemployment of Certificated Personnel for 
1989-90..." shows that as of the May 1, 1989 regular board meeting, 
Kikuko Nishi was reemployed as resource teacher, special projects 
("RES Tchr [spec projj"). (Please see Appendix N.) 

It is clear that Mrs. Nishi was employed to direct the middle school 
Title VII Project well before the deadline of "October 1988." 

Conclusion 

This Objective was easily attained. 
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Aftfyify Ohipctive A.5i.2 



By July, 1989 and each subsequent year, the project 
director will establish a project bilingual advisory committee, 
composed of project student parents from Calle Mayor, 
Casimir, Hull, Lynn, Madrona, and Magruder middle school. 
The advisory committee will meet a minimum of tNree times. 
(Measurement: meeting notices, minutes.) 

The district's Title VII Advisory Committee met at least three times 
during the 1988-1989 school year. (A copy of the minutes of a meeting 
is displayed in Appendix O.) 

(Conclusion 

This Objective was easily attained. 
\M\vUv Ohigctive A.5.3. 

By July, 1989 and each subsequent year, the project 
director will visit each school to review the program quality 
and compliance. (Measurement: may include dates, interviews, 
observations.) 



The external cvaluator visited the project schools during April 11-28, 
1989 (Appendix P, Item 1). The project director visited the schools 
several times before the evaluator (Appendix P, Item 2). As noted at 
the beginning of this "First Evaluation Report," the project director 
accompanied the evaluator on his project review visits. Thus ucfore 
March 1989, the project director had made thirty-two visits to schools, 
or an average of more than five visits to each Title VII middle schcol. 

Conclusion 

This Objective was easily attained. 
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Sections 4 and 5 
Possible Program Evaluation Plan Revision 

and 

Possible Program Modification 

Only three objectives were unattained during the first year of program 
implementation. With some attention by dedicated project staff to 
Student Objectives 1.4 and 1.5 as well as Activity Objective A.4.2, the 
overall attainment level on all the Evaluation Plan Objectives should be 
even higher at the end of the second year, 1989-1990. 

At the end of the first year of the project, the outside evaluator was 
able to report thai ne project had been implemented as planned and as 
described in the grant proposal. Th?; district's middle school Title VII 
project was in place and functioning well. 

Already anticipated by the project's Evaluation Plan is the inclusion of 
the analysis of project students' academic progress as measured by a 
norm referenced test. The objectives relating to this are to be assessed 
for the first time during the second year, otherwise the Evaluation Plan 
for the second year is very similar to the one for the first year. Givfn 
the high overall objective attainment level of the first year, only minor 
modifications would be needed in the Plan and the program for the 
second year. 
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Item 2 



Printout Showing Another 
Standard CT«B.S« Student Score Report 
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Item 4 

Memorandum Regarding LEP Students' 
C.T.B.S. Scores Stored on Tape 
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Item 1 

Course & Teacher List Showirjg Classes 
Appropriate for LEP Korean & Chinese Students 
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NKWHAR -^-u., 6/^^ 


2' 


221 


t 




*^008 • 


936 




2« 


NEVMAN 


1 


722 


I 


Y 


008 


936 






0HI5HI 


2 


222 


1 


Y 


012 


936 


LAHCU*GK ^ 


20 




7 


723 


1 


Y 


012 


937 


ADV iiA.-irat&r;^ a 


27 


fICKilRRAY 


7 


721 


1 


Y 


Oil 


9ie 


&CIKKCt/Mi.*fn f* 


•Jts 


CMiAHY y y 


2 


223 


1 


Y 


010 


938v«OIKNri«:/Ml.Tii ft 


25^ 






724 


l* 




• 010 f^ 


93b 


5Cif:^rf:/iii>Ti» ft 


'^6 




2 


224 


1 


Y 


002 


93« 


&Ci>;rirK/Mi.TH #; 


26 


cnor.b 


7 


725 


1 


Y 


002 


93» 


SCirNrr./Ml.TIi ft 


30 


PATMtKAS 


2 


22b 


1 


Y 


001 


936 


SCIKfirK/MUTH ft 


30 


PATHEKAS 


7 


726 


1 


Y 


001 


941 


KATII ft 


2^ 


n.KARY 


1 


124 


1 




010 


941 


KATM ft 


25 


CbCARY .... r/'-*-^ A 


615 


i 


s 


010 


941 


KAIH ft 


26 




u 


616 


1 


Y 


002 


941 


HAT" <^ 


30 


PATHKKAS 


J 


126 


1 


Y 


001 


941 


MATH ft 


30 


PA1H|:;KA5 


b 


617 


1 


Y 


001 


942 


ADV M»TH ^ 


26 


GCIOKli 


I 


i25 


1 


N 


002 


943 


SOC STimiKf; 6 


27 


MCMtlRRAY 


3 


319 


1 


Y 


on 



043 5nc StUDlES 0 



27 



611 I Y oil 



^ rtCMURRAY^ . _ _ , 

943 5nc .ntunirs 6 'm NRWMAN 6 613 l Y 008 
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Item 2 

Appropriate Course Schedule for a LEP 
Japanese Student 




MIPS 



9' 



01 

t COOM 



IS 



HXNQ 



ret ^ftOON comae RANK 

01 0X« ALOmA'X H i 

oa If m i 

03" 023 tiMC AKTI* 1 

04 IE t/l 

05* LURCH 

0* Off orr AiixstART 

07 034 PKTS ICXfRCC 8 

Oi 038 IOC smxcs i 



C/RO tlACNfR. 'MC -RCR 

0137 ^CGOOIIAR 1103 

ofoa* AtfAm 03X1 

Oitf RC* GARMn03f 4 

0103 /iOiCRtRAIi' 0400 

OfOO. ^VOROiO 0000 

ooox* tommo 04X7* 

0033' ORXm«R 0701' 

0043 iAtfORTRAR-OOOa 



Appendix D 
One School's Report on Changes in 
Grade Retention, Dropout, Absenteeism 
and Placement in Special Programs 



500.32(c) 



SCHOO L ifiLLB MaVM 



TORRANCE UNIFIED SCHOCS. DISTTUCT 
CHANGES IN THE RATE OF STUDENT 
ITTLE Vn MIDI»LE SOiOOLS. 

PRINCIPAL 




DATE. 



S'^H-"!' I^io^?^ *^"«*" " "PFopriwe. for this Khool year 

or indicue "NONE". (Pletic type or print). 



I. C^radL Retention 



II. Dropout 



III. Absenteeism 



IV. Refenil to or PJicement in 
Special Education Class ■ ^ 



V. Placement in Programs for 
Gifted and Talented 



Student < 



Student Namtt 




I 



grids 
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Appendix E 
Item 1 

Student Questionnaire in English 



TITLE VnMOOlE SCHOOLS 
SUidM Outttfonnalrt 



SCHOOL:. 
DATE: 



My Cuttunl Hm\taQ9 h: ChlntM ^JtpantM 1 

Youf SclK»l h«J ih« tellowk)g 
Ctilnm 



.Korttn 



Kortan 



1. How dd you >m about cullurai tyni thmt ffa^, Mrftant^ 

V«fyGood_ QoocL_ tndlfftrant Bad Vary Bad. 

PJaasa writa about wtiat you ihoooh! of tha cuttura} avant: 



2. What ehangaitfiny, would you «ka to aaaift tha cunurtlavam? 



3. Wot do you wish? 



43 
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Appendix E 
Item 2 

Student Questionnaire In Chinese 



QUMESE 



^^W«M. ^^^^ 
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Appendix E 
iiem 3 

Student Questionnaire in Japanese 



Trn£ VII MIDOLB SQDOLS 

•f^ 

B yN: 



^nt^a^^i^ — i|gi5C^62-T. 
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Appendix E 
Item 4 

Student Questionnaire in Korean 



STXKSSrt QUESnOMVJRE 

^ 







z. o\m tmm o\m 9^^^^ ^own I 
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Appendix E 
Item 5 

One Student's Responses to 
Questionnaire Items 



TITUVaMRXXE8CH0CX£ 
8lud«nl Quntionrair* 

SCHOOL: B^yj Lfl/nn M iV///p ^/^ / 
DATE : lAay P? 

My Cultural Harltaga is: jZ-Chlntta J ^wif Ko«an 
Your School had ma foiSowing cufturaJ ava^m: 



Japanasa 




Koraan kovmn^ hJ&w. f \rJ 

1. How dkj YOU laat about tia cunurai •vnt a>t f fi#rtt y^iif hfh«ff ^7 

Vaiy Good GoodlZ indirrarani BadL Vary Bad_ 

PitttM wrHa about what you thought of tha cultural avant: 



2. What changas If any. would you »ia )o aaa In tha cuHural avfni? 

3. What do you with? 




Appendix E 
Item 6 

Another Student*s Questionnaire 
Responses 



•mTJE VII Miaji£ saixxs jap»».«. 



\^ liktri/- \' 7tf<tnf're :yf^^./^ / /^ 
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AnnnnHiY IT 



Item 1 
Invitation to Casimir*s 
"Multicultural Friendship Exchange Day" 





DATE: MAYiB 

■nni;|.'ooo:ii7 
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Appendix F 
Item 3 

"Japanese Cultural Day" 
Lynn Middle School 
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Appendix G 
Item 1 

Assistant Superintendent's Newsletter 
Concerning Title VII Inservices 
1988-1989 



t., 



TIM Tlito VII MhMte MmI Omm 
-•rMflii iM Otf: A tMMr»4 

m4 Ac«4miI« S««e«M" itMlrti 
■Ml ba Miir Hn 

MilMt«tt aUtlMrttf •*!«•«•« 
Mtltl Mictfift, m4 BSL 
mimM TMto VII MWito S«kMU 
IttinrlCM tf»£r{«| U« lfff*ff 
■UmI jptM M liiMm ImwhmJm 

fof IW pf«iM«^ dllMM. ItfMMW, 

Md K»r«ti llaittd |«|IUk 

Ct»pr«k9aithU Sili«c« 

teit»c« UMnrkc H«M«ltr» ' U 

"CMIfftlMMlkl* tdMM* WM« Cr, 

Arte K»r9«rM Md Or, Alfrtd« 
tcMIW (U« A«|l«t CMMy. OffiM 
•r IdMMlM) for ?iweth ired« 
Mwtera Styi. ai« Md N»v, 5. 
INI M *• Tmimm NMte Ukrwy 
Md tcvy C»rric«liM C««itr 
*CtiM««lMMl*l« MIMM. Stokttfd 
Apprtick. S«tt«d LMfctft 
Ac^BliiUM. TMt Ad«HMlM mi 
UHltUulMr KMMUirt M Uvv 
Ito C(i Sr*d« Mwlteit Mft 
UjClLLS UMStUI miSD IcImm 
OMMiHaM). KATHV CUARY Md 
LEO »0»BU llHfvdcr. CAROL 

ORUIK« SMff Ot»riMwt>t, Md 
KIKUKO NIfHI (Tlilt VII 
OlrtiMr), - TUSd dm frtdi 
toMiif UM mn m Ott as. H«va 
Ifll Md iMMfy f« n« 
Iftf. nrt iMdhiit m cadtd llM LA 

T«Mk«rt Md tdaUlMrtMff 
•ut«d«d tut ItWItli fftdt 

COWART. €aROL JONES. 
RICMAS» SMITN. AL 
GOLMMini* Ultt COLftr. Me 
Mam JOE ROSE, tllX NEVII^ 
OmM: RRIECCA U MAR« RRIi 
TMOMHON. HVtMSTOM WRiSOCK* 
H»Nt MARY ftURRA. RltXV 

t'^JKJI^JL^*^ tNEUMAM. 
JOE SEILBR, Lynt: WENDY 
ORirriTM. RILt JBtlSBN. R]|X 



WAiiROir. Mttt tOKVtO. 
MidiMd; RItL rAUWBV. OAYLS 
IMBrPAM, KATNV CtEARY. 
LBORORBt, SIR MORRISON. 
M ifwdi n UNDA ORSRIK« SUE 
M«tLEAN. luff D t ttltpw tM t 
CLARA PARR a«d RIKUKO 

NMHi emit vn). 

Attdtdddt •! tU $th ^ftdt 
l«Mni««« w%t9 L R 0 N A R 0 
OUNCAN.RRNRtTlNE OLiON, 
LOUISE tHIMIBU. SMIRLBY 
MtOONAU^ RARRACA HEWtTT. 
RBRiTSH TRIIUON» JOHN RAY. 
ir^iONN MARIN. Slid Mimt. 
ALLAN MANN, JURITN 
RBVNOLRi. NAROLR CRUMLEY. 
Jr.. YVONNE ROOA. CLENN 
WERE. CtMr: OLRNd TAYLOR* 
ELA.NE VOXOVAMA* RARRARA 
RRAUN, CaMMIE LOGAN, 
MAROIR LRMEN. ROtlTA 
SONATY. RiCNARO SYLVmRR, 
ED MATE, TONI SEITON. 
MARIANNE RALDWIN, LUDLLE 
JENflEN. THERESA McOINNU. 
LyM; RLLEN STRUMPFER* 
ROBERT RAY. MARYRETN 
McORATei. MAItNE ROBE. 
ANOBU LBONE, PERRY BERRE. 
MddrMtt LEO RODBL, RATKY 
CLEARY. SEN PATMBKAS, 
Mtfnidtr« • 

S«l«€iUf k$f ddtcirii la lit 
•dU«c« darrScalMM far 
MdlfictitMS «u W|aa »t til 
UiMrvlMd Md dMIISMd M %U 
tU/fik frida Mialatfli 4%f 
iMMvka m MiiiMi mIm.il 

Cam^ktflAlild SdcUl Biadlti 

SUkmd SdcW Sludlst iMtrvlMi 

Vtell MM ImMI M Ikt WiMCi 

^^^^^^^^^^ ^1^^^ ^^^^ i^M Bam B% 

M. L IMf. Pi ■ mm PAUL 

BABBT JW. (TUlO Idctol iMdiM 
CMH^Mil, MABOIE HABBELL, 
.Watit CLAYLAIN ITABB. L«mb. 
StJB MdcLEAN. UNDA OBBilK; 
SufT Di t ili » w m Md RIRURO 
NISMI CIMt m RMMN*Mk 
• M<ld M iIUm MdM MidiM 

mnttf'm wMi Hm mw CMIfoMU 
Situ Prtmtwark iafara 
MdlfteMldM dM U diadt* llM 



•MdlAMIIdM dMtof 



•UM«1 tMVlMt 

9mm }»« iftf 
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Appendix G 
Item 1 

Assistant Superintendent's Newsletter 
Concerning Title VII Inservices 
1988-1989 
(Continued) 



CiiMn JOHN MUCOTt! 
?f?5l* ..".•i'J __CI.AVtAIN 

•AtTi, imnm: Mary jani 

BONAL* ONIINI, MUCUU 

JOYCE iuiio««. r=?-"- 



Ccayrtktatikle ' Llimur* ' 



A#iil 7» INf* M mm ' — 
IKNgSTlNg OUOHmmmSi 

Mctofi CAftOL JOMSS. CMto 
Mmr. MAM AilUftYrteMc 
»0N MtOAtlOKKir/ lUli; 
MAHUME SiaiM;> KAY VUUV 

Magmtftr. Mi KIKUKO NUHt 
CtayrtktiMllSt ^ lMir»ctU» 

Tlito VU KM. OliS^ 

^•y^ aj^rVw 

I.A.s vlik OfiMtMlM. SMMi 



MiriUKAWA . CtSU Mt|»f; 



•OMC. Lms m ite tA,«* ter 
Mi e«Mr tMii mm 9m 

Ui AngilM teMy OfOM 
bMlM CMTTS) te CMf9nMWt 

OMtiOf; -CLAVLAIN STAKk! 

VII MiMit t«kMU>» nu 

orrt^t.e^ '"inn 

TNn Mt $«• IDS ILmimm 
MvMiliF, Ut AaitlM Mi lU 



n» tM It It tOM cm. Lm 

will It •.•n*; 

' 'P »« >ii li Mi 1:11 • 4*10 M. 

ija?* J? vMiti It 

•MV m. (My M iMtIt «M to 



2" 5ii> JoiSS 



gr>t tt Mi i^a^ 

tM ntvtaMr 4^ Itti hi t mil 
MMliM m fM. Atyttt iMMitlti 
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Appendix G 
Item 2 
Sign-In Sheet 
Title VII Inservice 
Seventh and Eighth Grade Sheltered Social Studies 



TrUE VII 



nf^jfiJME SHELTERED 3IU0TES INSEKVIOB 



February 1, 1989 



SIGN-IN SHEET 



NAME 
Marlene Lee 



Mary Perm 



Gary Moore 



9J«an Buich 



John Preaoott 




Hull 




HuU 



Hall 



Claylaiji Starr 
AUce Stone 



Lynn 



Lynn 



Kelaey Baugh faan ^Aa^yy ^ jjL ^ 

JtoxyBalti 

" 



Madrona 



Kadrona 



Mary Jane Murdock 
Aliaon Newain 



Maqruder 



-^j Maqrudar C/^^m ^C 



Donald Oiiahl 



M»rc*d— HeMurray 



'> L»-MMruatr 
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Appendix G 
Item 3 
Sign-In Sheet 
Title VII Inservice 
Asian Literature in the Classrooii 

J* 



ASIAN UTERATURE INTOE CXASSROOM 
Tide VU Middle Schools 
August 21, 22, 23, 1989 

ATTENDANCE 



Calle Mavnr 
Roni Goodmam 
Joyce Under 
John Marin 

Caaimir 
Dean Asbury 
Lela Belle Wolfert 

Hull 

Jo Argabright 
Nancy Barteh 
Sandft Hickman 
Rosita Maryland 
Susan Walsh 

Lynn 

Shirley McGi>.^»~ 
Marjorie McKams 
Marilyn Powers 

Madrona 
Deborah Fox 
Judy LInd 
Angela Leone 
Ellen Strumpfer 

Migrudcr 
Joyce Hallgren 
Mercedes McMurray 
Jane Murray 
Leah Olson 
Dan Walker 
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Appendix H 
Item 1 

Flyer for the Japanese History & Culture Class 




mum usii & csiiLA 

Umm CtlLTWRE CLASS 

mmm, m, m, 

4/22, il/2SS, 5/fi 

kk\ ■ 2:30 m 

mi miim, iimm 

3 pPAneSMPiTS 
mmi AVAILAIILE ($54) 
PII!M;EGISTKATIfti\ & Wi) 

mmii) Mm\, 533-42611 




E 
E 
E 
E 
E 
E 



E 
E 
E 
E 
5 



i 



ERIC 
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Appendix H 
Item 2 

Cuiiine of the Biiinguai Methodologies Class 



SraiNC 1989 

Cl.St«. U - BWC X 490 *T im CDCra - Torr.„c. Sc»«ol Di.triet 
iMtructor: C. IfHEVE .„d c„..t Sp«.k.r..l[. UU„ T, touki. ||.tterik««. H. Shinto. 
»• Wcht««r Mt Ush Olson 

socio-cuLTxiML BAotoootip'oF MmfsiuMmd MiJoiim'sTUBons * ■ 

RKOMndtd toadintt th, JapiMM »y Uwin 0. laischaMr 
S«<. 8:30 - 2:30 - T«««. or Tri. 3:30 - 6:30 - 

April 1. "J"«''i^«J^"-ck«ro«nd - Ul*lt - Ctnorillmi^^ 

Fil., Childrtn in J,p,n (Molidayt). CroMCultur.lCo2iurie.tlon , 

A.titMtnt: Kt.d Owpttr 1 C dMyttr II on Vtloca C Quit #1 

f'""?/5:" ' »•«• •»•!*«••• C«in.uUt. - Uttl. TokTO < Rinckuni*. kok.tar. 

April 8, Ktvitw Chapttr I und 11 and III yp. 45.52 

FiU: Education in Japan - (Taachara - part 3) 
IM. .•^*4**«? ^ Ufaatylta. Art, Nuaic^ and othar Expraaaiona 
t totcuaaipn: Sociaty in Japan • T>ia Family • Wo^n'a 101" • 

. ' Mothar-Child Kalationahip - Filat An Athlata in Jmnan 
' Aaalin^ntiKaad Chaptar III and Tl>. Sociaty (SSiKhaJio ^ 

• ,Eaaay on Cultural Conflict 4 Valua Diffarancaa. 

tm^^ AMian«nt: R«.d Ctapttr IV - Cop^lud. iiw,. oTrJJrit. 

(Rtport i. r.«|uir«l. Writ, u ..M7 on MMthing you Mjoy .t B»,.JcM.i) 

Childrtn In J.ptn - Nodtrn Hm. - St«rMt*pet 
Contr..t < CoMMctiona: J.p.ntM .nd tatrican School. 
Ptntl of AMriun. T«Khi«t in Japan - Dtcm >nd>..i<»<.. 

E^^J*2f.cJL!:""^"' : *""/'^'«"t-/co«unit, 

Eaaay praetlc. . Canaral taviaw - Suwar, o« Book Ch.pt#ra 

Optional I",4"»« l"«*yo- JACCC or Japaneae Vill.,* Plata .r.. 

May 7 Cal.br.tion - Qiildran*. D., - Kodow. !te Hi 

««y 20 . Bii«u..ion of J.pan Tod.y .nd J.p.na.a A..rlc«n,.,tc. 




H«y 6. 
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Appendix H 
Item 3 

Board Agenda Item to Approve the 
High Intensive Japanese Language Training Class 



r 'i: the Soard of Education 
>'i school District 



Jufit S, 1989 



«i'Hlc .School That authorisation b« givtn to Mploy tho follovini toachcrs 

..rtnicc to do acisnct curriculua 4tvolop«tnt on Juna 17 and 2At 1969 

'iiiriculuA at a total cost not to •xettd $1038 <6 toachors » 8 hr » $21.61 hr) 

OvvetupacnC fundtd fro« fL 98-377 budgttt 



Kathtrina Cltary 
Mtty Hayt 
Harjorio HcKams 



Sarbira Braun 
Nary Marra 
Caylt Shoppard 



Authorisation to 
Kirt Tanporary 
Translators to 
Oavtlop Courst 
Cuidts for 
Tit la m, 
Sa«:ondary 



That tha folloving thrtt translators bt hi rod to translata and 
procoss hoalth and drivtr education eoursa guidas into Chintst» 
Japanaatf and Kortan through indtpandtnt contracts at a rata of 
$8.00 par hour during tha pariod Juna 6 - Octobar 1« 1989| asti- 
Mt«d cost not to tJtcaad $20,000 to ba fundad by Titla VIX, 
Sacondarys 

Xiaguang Chang 
Chan-Chai Chang 
Danial Kia . 
In Ua 



Agraaatnt vith 
Da Wava and 
Associ at as 
for Bilingual 
Taachar Training 



That tha District contract vith Da Nova and Associatas« 
Consultants in Educ«tion and Intarnational CoMunications« 
to provida a High Xntansiva Lmguaga Training (M.X.L.T.) 
"Japanasa Acquisition Courssi* vith 100 Kours on Juna 15i 
Juna 36 - July 28, 1989 at Lavy Currlculua Cantar« at a 
cost of $4,500 to b« fundad by Titla VZI Niddla Schools' 
budgat and $400 for aatarials to b« fundad by tha Japan 
Business Association of Southam California Scholarship 
Fund. 



Authorisation for 
Pay nan t of 
Spacial frograa 

for CATE Students 



That authorisation ba givan for payMnt of a savanth par- 
Coraanca for CATC studants by Jasas 0. Byan, privata consultant, 
tha cost of vhich is $200 to ba fundad froa tha Giftad and 
Talaatad Education budgat. 



Participation in 
Southarn California 
Coif Association- 
Cir Invitational - 
North High School 



That au .orisation ba granted for teaa M«bar Glann Yasashiro 
and coach Paul daNatropolis of North High School to participata 
in tha Southam California Golf Association*CIP Invitational 
in Bakarsfiald on Juna 12« 1989, at an astiaattd additional cost 
to tha District of $70 to ba fundad froa tha Spacial Xvants 
Transportation Budgat plus providing ona substituta for ona day 
for a total astiMtad cost to the District of $144. 
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ApDendix I 
Item 1 
''Call of the Wild'' 
A Modified Literature Lesson 



CALL OF THE WILD - Jack London 



Focus/Goal at 



1. Cooptratlon *nd Individual strength nttdtd for survival 
In a hootllt envlronittnt. 

2. Examination of rtlat lonshlps tMtwttn animals and man. 

3. Klondike - historical and olograph teal • 

Ways Into Llttraturtt 



1. Coim>ar« - Day In lift of a pet dog and 

Day In 1 If • of a wolf . 

2. Discuss cllmatss of ssttlng** 

3 . VocatHi 1 ary t co 1 d f roz tn 

ssasons ttam 
wind sltd 
snow Itad dog 

Ways Through Llttraturtt 



wild 
tame 
smart 

hungry 



strtngth 
skinny 
journty 
mean 



1 . 



Tel l/Read/Dlscuss story or selecttd stctllons, passages, 
chapttrs. etc. 

2.. Journals - Ltvel I - vocatxilary journals with pictures 

and short senttnces. 
Ltvel n - sumarlts* ttc. 

3. Characttr descriptions - discuss on ootno 

Brainstorm and clusttr 
Levtl I - Copy clusters 

Level 11 - Write short paragraphs or sentences. 

4. Collage of pictures of hostile environments. 

5. Predictions at the end of Chapter 6. 

Discuss 

Level I & n draw picture of ending 
Labeled 

Ways Beyond Literatures 

1. Discuss and list ways animals help man. 

2. Discuss and list ways man helps animals. 

3. Cooperative groups list 

a> How do they help each other survive here In a new 

country . 

b> How do you help yourself survive? Individual? 
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Item 2 

'*The Aztec: Empire Builders of Mexico*' 
A Modified Social Studies Lesson 

THE AZTEC: 
EMPIRE BUILDERS OF MEXICO 



ADVANCED CIVILTZATIONS FLOURISHED 
IN THE NEW WORLD 

The Aztec maintained their civilization through military 
prowess and a fierce religious faith. 

Cortez was helped in his conquest of the Aztec by superior 
arms, Indian allies and ^religious superstition. 

The influence of Aztec culture remains 
strong in modern Mexico. 

RET.ATRn TOPTP9 
Maya 
Toltec 
Inca 

NARRATIVR 

At about Uic time the Maya civilizalion began to decline, i people 
called the Toltec reached the height of their cultural development. The 
Toltec lived in what is now central Mexico northwest of the Maya in 
Yucatan. The great pyramid at Tula 60 milej* north of Mexico City is an 
example of Toltec architecture^ 

In the 13th century, a warlike Indian people swept into central 
Mexico from the northwest. These invaders called themselves the Aztec. 
They conquered the Toltec and many neighboring tribes. The Aztec came 
on the scene as warriors and remained warlike throughout the three 
centuries they controlled central Mexico. 

The Aztec were warlike, because their religion required people to 
sacrifice. The Aztec believed the world had been create*, and destroyed 
four times. To create the world a fifth time the god Quetialcoatal (ket* sal 
ko e tl) sacrificed bis own blood. To keep the universe alive the Aztec 
believed it wu necessary to carry on hunuw sacrifices. If these humans 
could bo captured in wars against neighbMing tribes, the captives could be 
sacrificed instead of Aztec people. Most of the victims were prisoners of 
war or slaves, but the Aztec also sacrificed children. When a new temple 
wu finished in A.D. ISOO, more than 20,000 people were sacrificed on its 
altars. 




Appendix I 
Item 3 

"Chemical Properties and Changes" 
A Modified Science Lesson 



CONCEPTS: 



TORRANCE UNiRED SCHOOL DJSTRICT 
Educational Sarvicas Division 

Middia School Sdanca 
CURRICULUM OCVELOPMEm- 



Phyilcal (6thU2) 

Earth 

Utt 



Proparties and changes, chemical reactions, 
chemical bonds. 



OBJECTIVES: 



To be able to compare and contrast physical and 

chemical properties of matter. 

To observe physical and chemical changes of 

matter. 

To know eelected vocabulary. 



VOCABULARY: 



Physical change, physical property, chemical 
change, chemical property. 



UNIT TITLE: CHANGES IN MATTER 

TEXTBOOK REFERENCE: Silver-Burdetto Science (6th) Ch. 6 pg. 132 



ACTIVITIES: 
1 . Experiment: 

waterglasses, pots, alica seizor tablets 
HPCEDURE 

In group, the students will fill pots with water: then fill glass 
with water. Hold hand on top of the glass and hold upside down to put 

(Physical) Changat m Mattcr/eth Uj 
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Appendix J 
item 1 

First Page of Lesson in English on 
China's T'ang Dynasty 



CHINA'S T WYNASTy:PROGRESS IN 
inE MIDDLF. AGES 

TO AN EMPIRE 
The rang Dynasty (618 9mF^^ 

''^''-J^^o^Zh^^^^^^ ''"ring -hick Buddhist 

^nangea the old ways of thinking. 

The rang experienced a golden af>, - 

^'nportant .ecalT^j IV c'luZ'^ZnZ' 

REr.ATPp TftPTn 
Buddha and His Beliefs 
Confucius: China's Great Master 
Sung Dynasty: Successor to the rang 

The o . ^ f<ARRAT?V£ 
'!» ".mc r.„, r',(.,„„,. "'"»■. U Shibmm. who ,ook 



ERJC « so 



Appendix J 
Item 2 

First Page of Lesson Translated into Chinese on 
China's T'ang Dynasty 



A i 
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Appendix K 

f*Am 1 

Copy of a Page from "Korean Cinderella" 




The messenger asked Kongj'ee to 
come forward. When he saw the 
small foot slip gently into the shoe, 
he bowed low and instructed her 
to ride the palanquin which he had 
brought with him. She soon arrived 
at the governor's mansion with her 
rather and uncle. 

Kongjee was immediately 
received. The governor liked her 
modesty and sincerity. Her beauty, 
filial obedience and charm so 
completely captivated him that he 
asked Kongjee's father if he could 
marry her. 



*]e1* -S-*! =a4- «U ^JL ■£• 7VoH 
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Appendix K 
Item 2 



TORRANCE UNIFIED SCHOOL DISTRICT 
kdueationil Strvieei Oiviiion 

C»Lu-""'- 5'^''"'": ^'"<'"' John M.,in 

Sum/'w,,',!;'* '-^y Maryland 

Magruder: Jovce Hant»n m iH"?** "il'fi* '^'»"' E"" Slnimpfer. 

Dan Walker * McMurray. Jane Murray. Lah Olion. 

From: Kikuko NiahirTiile VII Middle School, Director 

Dale; Sepiember 25. I9J9 

RE: Allan Literature Book Sbarinf Schedule 

To expedite the book disiributioa tod ose, i took the tll»>fiv nf 
Attached U ihe achedule for the .bore four book,. 

L,H?d":,i:?.i^.'^^j "ou"r ,^sL'tr" ^^'^^^^ -avc 

2. The la,l penon on the .chedule j, ,„ Knd the book, back tc EMB 
Other book, will be .en. to .he Hr.. teacher, on the n,. „ .hey .rrlve. 

C?„S vrtd?r'coX.^ar.^ 

love i, .1,. u,n Bene Molfen's C^^f^^^Si^f'^i^^^^^,J''^^'^ , 
mtcn^ew, with our presenters and other. a,« bcin.X'cd'T'i^.^t" 

-Mir.u E/o o-r 

ce: Dr. Oail Wickatrom n„™„ u/ n 

Dr. Paul Baratow John i -\f 

C. Riley. P. Tiemcy. Calle Mayor D Uiithl S n ■ ■ 

B. Tokubo. K. Enloc. Hull r i iv^ ^ I ,?*"** 

C. Pa,cha.l. D. Murray. Madron. I aisin.^^K'.D^NS" Magruder 
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Appendix K 
Item 2 

Asian Literature Book-Sharing Schedule 
(Continued) 



ASIAN LITERATURE SHARING SCHEDULE, 1989-90 
rate VII Middle Schools 



Key: CM^Cille Miyor. C-Cuimin H-Hull: L-Lynn; Md-M»droni; Mg»M»|n»def 



i of 


Title 


9/25-10/20 


10/23.11/27 


11/20.12/15 


1/3-1/26 


1/29-2/23 


40 
40 


Yfih-Shcn 


i Murray -Mf 
D A<bury*C 


D Walker-Mg 
S McCowaa*L 


M McMurray-M 
J Under-CM 


: A Lcone*Md 
i Argabrighi-H 


L Wolfert-C 
S Hlckman-H 


40 
40 


Hifoshimi 


J Marin-CM 
N BartcU H 


M Pow^rf*L 
D Fbx-Md 


L Olson-Mg 
i Und-Md 






40 
40 


Korean 
CiDderfillt 


R MaryUnd-H 
J Murray*Mg 


J Marin-CM 
A Leone*Md 


M McKams-L 
D Asbury-C 






40 
40 


Aekvunf't 
Pffttfn 


M McKami-L 
i Argabright-H 


L Wolfen-C 
S Wtlsh-H 


N fiartelt- H 








Joumcv Home !r 


new 7ih grade rcac 
(R Maryland. S Ht( 


1 series. Ask a 
kmaa« S Walsb* J 


td borrow from th 
lallgreo, E StrumpI 


7tb grade teacher 
zu J Liod, i Man 


\ at your school, 
n, L Olsoa) 


9/25/8 















■r 



RiC 
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Appendix L 
Item 1 

Prmcipal's Message Concerning 
The Title VII Project 




TogiXhtA wt'U htZp ou\ youth to \ilokktm 



2 ^mm 

♦aOO Calla H«ror Driva 
Torrance, CA 90S05 
WUlias Colby, Principal 

Torrance Council 
33rd UUtrict COPT 
Sue Tho«p«on, Praaident 
Chrlatine Patropulca, Kditor 
Ji« Petropuloa, Oraphlc Aria 



VoluAe 30 



April 1989 



laaua ' 



atudica, aevenCh Xrada acieno* .likrK il-S- f V^'^i** «rada aocial 

receive two perioda oar day of R..tfiilk 1- « 5 V 

K*?* p«r ua/ OS ansllan aa a Saoond LAntfu^tfa « i i 

in pi.ce .nd'ir: cojfi^siirit ^ ir:.:.'-!: ^ ifsJrrSr!:::: 

pro«reaa thaae atudenta uke. aiffaranca In the 

-ecrcLr?"!".'!"" "it^tio" that ia caualn, our 

Bill Colby 

Di^M Principal 
rliAy^jiBAPi Studenta will b* n.....«»4 - 
on or about April 21. "'ai ':.rT::':A IT.W u'^^? 



April 1989 




CHNS Nfwb 
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Appendix L 
Item 2 

Three Assemblies Featuring Contemporary 
Japanese Dancing 




CALLE HON?"?? ^ 
CHHS b«atowed the Honorary 
Service Award and Continuinf 
servioe Award on two vary 
dasarvlnf people February 28th. 

Mary Papavaeillou received a 
Continuinf Service Award for 
•11 of her labore on the 
Mfasine drive (the aoet 
■ucceeeful one we've ever had), 
•nd for her wonderful ekill in 

nnlir'^?'*^^* Cititen.hip Ee.ay 
contest the paet 4 yeara. 

Doyle Williaa. received the 
Honorary Service Award for hie 
t?Zi*'"II'!l^P'* talent., for hie 
'^^^ ••tabliehinf the 

for the Search for Ixcellence 
Aw&rde • 

Two ataff aeabere were 
preeented with PTA Certificate, 
or Appreciation alio. It wae a 
.•'5^ Publically -thank- 
Bert Ladre and Allen Jonea for 
beini around with all of their 
help all of the tiae. 



Two Calle Hayor awiaaera, 
Bryan Barkley and Craif lahii 
were aeleoted for the Olyapic 
Section All Star Teas in 
January. Both boya helped their 
aection win ita firat victory 
over three other aeotiona in 
Southern California. Bryan and 
Craif (South End Aquatica) 
alonf with Another Calle Hayor 
SwiMer Hat Mikelaon (8PPY) 
Will be ewiMini in the 
Southern California Junior 
Olyapice in Harch. 

Linda Berkley 



PTA eponeored three aaaea- 
bliea Harch 9th and tOth 
featurinf oonteaporary Japaneae 
dancinf. 

Aa a follow-up to theae 
aeaeabliee» 7th and 8th frade 
readinic and lanicuajie arte 
olaeaee attended Japaneae 
oallicrephy workahopa taufht by 
Hiea Katuko, ohoreof rapher and 
dancer of Hodern Japaneae 
Dance. 

Correct poature waa eapha- 
aiaed and varioua atrokinf 
teohniquee were ahown. The 
■ tudenta wes^e taught to write 
the Chineae character -Sprini*. 

A frant of $500 froa the 
Departaent of Sduoation funded 
the 17 workahopa and the PTA 
received an additional $150 
toward varioue auppliea. 

Mlchlko Xofieo leneroualy 
contributed 300 aheete of rice 
paper for the workehopa. 

Ann lahii 



OPEN HQUSB Pff^^^,^ H^i^ppyp;^^ 

Open Houae eveninir'be on the 
•l«rt to notice Hifty W>^ Uy 
.ygffd Cube Penoi^ H?HTtt 

tgg^j^lq^^^?^^^ H$yor m 

icM^ Theee pencil holdera 
reeide on the deeka of Culle 
Mayor teachere. They are 
•p«cial little tokene of 
appreciation to the teachere 
froa the PTA. 

Mra. Judy >r,^^y^ . Calle 
Hayor parent - of couraei ie 
bearer of these tokene of food 
decorated the pencil 
holdera with the help of Hr. 
Freeae. Throughout thia year, 
■he haa been and will continue 
delivering the pencil holdera 
•nd an eleiant "Thank You for 
your good work with our 
■tudenta- to teachere and ataff 
until each one haa one. 

Thank vny, 7v^y>; 




CHHS Kewf 



April 1989 
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Appendix L 
Item 3 

Invitation to Attend Teacher-Parent Conference 



TO: 



CALLK MAYOR MlUUtE SCHOOL 
Parents of 7th and 8th Grade Studtncs 



FHOH: W. C. Colby 
Principal 

^^^^ 



We feel that a parent conference with the student present is rh. h..r 

io«municate to you the progress your child is Lk<nl ^ " 

10 take advantage of this SJ"!tJnUy! *' """r.ge eve 



to 

ryone 



P£KIOU 


CUSS/TEACMEK 


YES/KO 


UATE,^TIME (TEACHER ur*' ONLY) 


I 








2 








3 








A 








5 








6 








7 








8 









1 would prefer a conference on 



^^^eTtTn? 1ST CHOICE 2NU CHOICE 3RD CHOICE 

I do not feel a parent-teacher conferencr necessary at this tlM 



STUDENT NAME 



CMNS News 




PARENT SIGNATURE 

HOME PHONE 

WORK PHONE 



Dcoevber 1988 
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Appendix L 
Item 4 

Request for Parent Volunteer Involvement 



SHOW A TEACHCR YOU CARE 

Parent volunteers are desperately needed by sosie of our 

diflerence in the amount of personal attention a t«acher can give 
w I % I Even if you work during the day, it would be 

wffiig'^V^^or h°^^^^^^ -'^^ ^" the evening whiU 

watching TV, or help grade papers. An hour a week is to little 

oiK««i A* '"^^^ •••y involved with your child's 

school it's a good way to show your child you care too. 

Following are some of the "jobs'* available for parent 
volunteers at CMMS; 



WORKING WITH STUDENTS . please check area(s) that 
like to help students with: 

Practice in »ath, reading, spelling, writing 

Write and/or type stories as dictated by students 

Talk with students for language practice 

Reed etories to/with groups 

Supervise a learning center 

Listen to students read 

Referee games 

Proctor makeup tests 

Other 



you would 



GENERAL 



Please check area(8) you would like to help in: 

Make teaching aide, such as games, flashcards 

Prepare dittos 

Run duplicating machine 

Operate audio-visual equipment 

Type 

Pile student work 
Library shelving 
Bulletin boards 
collate 



..K4^'#^°" ^'^^^ an hour or more a week to spare, please fill in 
Qhi^f?f" <^o«P^«tely and return it to Mary Shadbourne (Room 13). 



Tiyy^n match you up with a teacher in need of your pirtxcul 
H^ge ^^"375!!^%. " questions, please"^ call p 



ar 

Pat 



YES!! I*d like to help a teacher. 
NAME 



PHONE 



DAy(S) I CAN HELP AT SCHOOL 

TIME(S) I CAN HELP AT SCHOOL - MORNING 



I WOULD PREFER TO H£LP BY WORKING AT HOME 



AFTERNOON 




CMMS News 



December i988 
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Appendix L 
Item 5 

Invitation to Attend a Parent Education Speech 




Mondaxi February 6 

through 
Pridar, Februarr 10 

WHERE: Reference Center 

TIMES: 7:45 - 8:10 — 

Oefore school 
5th 4 6th Period Lunch 
2:35 - 3:15 — 

After school THURSDAY 

4 FRIDAY ONLY 

Please make checks payable to 
Cftllc Mayor PTA** 

COM« BY AND BUY YOUR FAVORITE 
BOOKS AND AUTHORS 

We need parents to help work at 
the book fsir before school, at 
the lunch period and after 
school. If you »re able to 
help or you have any questions. 




aAVE^YQU R MAQAZI^ ffg ^Rff|^y^^>09o 

By the betfinning of February, 
you should have received sXl 
the ausic iteas and the firat 
lasues of all the aacasines you 

If soarthing iu aissinif froa 
IIY please call the 

QSP toll-free Custoaer Service 
nuaber: l-COO-247.5347, BE 
PREPARED TO Tgt.t, TUfL^ 

title; 2) the amount pnid; and 
Lj^^* addrestt, and zip 

code of the person to receive 
the aacazine« 

Gettinit throuiCh to QSP is 
easier after 12 noon our liine. 
Last year 5-5:30 p,a« was 
usually a food tiae to call. 

If Cftllinic QSP does not hoIvc 
your problea^ please call 
Caroline Dere, 375-5987 « 

THANK YOU FOR YOUR SUPPORT OF 
CALLE MAYOR PTA AND YOUR 
PATIENCE* ! 

Caroline Dero 
2tid Vice President 
Ways and Meunn 



CAUFORNIA 

SCHOOL sooit nuM inc 



gABIfj11_ BDUCATION SPEA ^gR 

WHEN: Wednesday, Marth 29th 

7:09 p.a. 

WHERE: Horth Torrance High School 
3620 West 182nd Street 
Torrance, CA 90504 

WHAT: -Self Esteea k Personal Motivation" 

WHO: Jack Canfield 

All parents are invited to this interesting 
and inforaatlvo parent education prograa, which 
la sponsored by Torrance Council PTA 4 ATSA. 




CMMS NEWS 



February I9H0 
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Appendix L 
Item 6 

Request for Parent Involvement in Helping 
Their Children Manage Stressfr^ Change 




ToQUhvi u)^*tZ htip owi yowUi to bto66om 



CalXe Mayor Middle School PTA 
4800 Calle Mayor Drive 
Torrance* CA 90505 
WilJliaa Colby. Principal 

Torrance Council 

33rd Diatrict CCPT 

Sue Thoapaon, Preaident 

Chriatine Petropuloa, Editor 

Jim Petropuloa I Graphic Arta 



Volune 30 



February 1989 



Haauc 3 



PRINCIPAL'S MESSACB 

Starting on Tu*sdey» Jariijary I? and ecr.tintsin- fcr 15 7u5sd;;7a, 
all atudenta in trmd9» aeven and eifht will be involved in a prograa 
entitled **Stagei XI-. Thia ia a aeriea of leaaona developed in the 
Irvine Unified School District designed to provide adoleaoenta the 
akill,8 required to nanage atreaaful change. 

Aa huaan beinga, all of ua experience change. Adoleacenta 
today are experiencing nany different aajor changea and often their 
reactiona ahow thay are nfv* underatanding th handling theae changea 
well : 

(Prom Children Under Streaa, 1980 by Dr. Frederick Capaldi ) 
''Children of the 80'a lead faater, nore tuAultuoua livea than 
their predeceaaora. They deal with increaaing ratea of 
divorce » greater conpctition for aucceaa, sore rootleaaneas and 
■ore aexual pensiaaiveneaa. The high incidence of alcohol ian 
drug addiction and auicide telle ua our children are NOT coping 
aucceaafully with atreaa**. 

Inatruction will take place inatead of the 15 ainute alien 
reading period on the daya nentioned above. Your children aay be 
bringing hone nateriala that can stiaulate intereating and extreaely 
valuable diacuaaiona. I encourage you to becoae involved with thea 
whenever the opportunity preaenta itaelf. We believe that theae 
short leaaona will provide our atudenta with a life<>long atrategy 
for dealing with the changea they are bound to experience. 

If you have any queationa or concerna about thia prograa or 
anything happening at school, pleaae give ae a call at 533-4548* 

Bill Colby 
Principal 




CNMS NBH8 
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Appendix M 
Pareni Questionnaire Tally Sheet 
Japanese Students at Lynn School 



TORRANCB UNIFIED SCHOOL USHUCT 
TTILB Vn MIOrajSSCHOOLS 
SCHOOL ACnvmES AWARENESS 
PARElfr QUESTIONNAIRE 

TALLY 1988-89 



SCHOOL: CALLE MAYOR CASIMIR_ 

HULL LYNNJL 

MAORONA MAQKUDER. 



LANGUAGE: JAPANESE_X. CHINESE__ KOREAH_ 



Wen you informed cf the following school tctivitiea during the school 



' (Check one) YES NO NO 

RESP(»4SB 

Back CO School Night ii_ 

Open House il_ . 

PTA Programs il. 

Bilingual Advisory Contmittee Meetings 

Special School Activities tL. «— . 

Class Activities J„ 1 2 

Parent Education Programs 3 I 

TOTAL 70 4 3 
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Appendix N ' 
Board Attachment Showing 
Kikuko Nishi's Reemployment 



REGULAR HEETINO OF THE BOARD OF 
TOKRANCL UNIFILD SCHOOL DISTRICI 

RECHPLOYHENT OF CE 

NAHE 

HURftAYf JANE T 
hfEhSt CHARLES R 
HrRICK JRf JOHN F 
NAKAKURA* DORIS N 
«NAKANO» LAURIE T 
NiUATANIf LILY I 
NARAHOREf RONNA D 
NAZONr IDA L 
NEEDELSf PAUL J DR. 
NCIIY. MICHAEL J 
NEKI> PATRICIA 0 
f:{lfHAMH» SrEFANlE A 
NEViNt UILLIAH A 
ttNEUHANt ALISON L 
NEUTON» CHARLES A 
NICHOLSONf JCRRY J 
NlCKtRSON* VIRGINIA 
H}CKS» JOHN U 
NISHI» KIKUKO 
NISHIKAUA» LINDA J 
NISS£N» NANCY 
NDBlEr JANE N 
HOaiE» PHYLLIS C 
NOUr.TKA* { FNNXE H 



EDUCATION 

RTIFICATCD PERSONNEL FOR : 

ASSIQNHENT 

ELEMENTARY TEACHER 
SECONDARY TEACHER 
COUNSELOR 

ELEMENTARY TEACHER 

ELEMENTARY TEACHER 

EL TCH»8!-LIN0/CUL 

SECONDARY TEACHER 

SECONDARY TEACHER 

PSYCHOLOGIST 

SECONDARY TEACHER 

ELEMENTARY TEACHER 

ELEMENTARY TEACHER 

ELEMENTARY TEACHER 

ELEMENTARY TEACHER 

ELEMENTARY TEACHER 

SECONDARY TEACHER 

h ELEMENTARY TEACHER 

SECONDARY TEACHER 

RES TCHRCSPECPROJ) 

CHILD CENTER TCHR 

(40.63%) 
ELEMENTARY TEACHER 

ELEMENTARY TEACHER 

ELEMENTARY TEACHER 

COUNSELOR 



MAY X, 1969 
1989-90 SCHOOL YtAR 

YEARLY 
CONTRACT 
PSPIOO COL/STHP 

04-21 

06-21 
06-10 
04-06 

03- 06 
06-t6 
06-31 

XO CAL. MO. 03*21 
06-21 
06-21 

02- 0!; 

04- 21 

03- 03 
06-:'l 
06-21 

04- ;»i 

06-21 

10 ChL. HO. 06-11 
12 ChL. MO. 02-05 
06-13 
06-21 
04-21 
06-21 
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Appendix O 
Minutes of the District Title VII 
Advisory Committee Meeting 
May 9, 1989 



TOPRAHCr UHJfXED SCHOOL DISTRICT 

7lt\Q vn Hlddle School District Advisory HtetInQ 
Miy 9. 1909 



Hemb«r8 presentf HIdeko Oshlo CCiSlmIr). Yoko Ud»diiwa 
<Hull>. MIchIko Uchldi. Atsuko Yoshloki (Lynn)-. VukI 
Kltazawa. Harut Kobayashl (H«dron«>. VlcKI Seklguchl 
CRlchotone Center). Klkuko NIshI (Project director) 

The meeting wcs. called to order by Hr&. Xobayashl. 
chatrperson at U>40 a.m. The minutes ot the November and 
February meetings were approved. 

1. VIckl SeklguchI from the Richstone Center In Hawthorne. 
California talked at)out the private support group seeking 
suogeatlons tor presiding help to Immigrant families. There 
was discussion about establishing a help line to give 
Information by volunteers In various languages. 

2. School Reports were given as foliowst 

CASIMIRt Hrs. Oshio reported that the school bilingual 
advisory committee was meeting that very night. On May 25 
win be a Hultlcultural Event called Friendship Day. The 
luncheon wi II be bigger this year featuring a iCenoo (sword 
/martial arts) demonstration. 

HULL: * Mrs. Udigawa said that there were five Japanese 
students In the CSL class. There wl 1 1 t>e a luncheon on May 
19 at lltdO a.m. where the CSL students will Invite a 
friend. Traditional costumes will be worn. 

LYNHt Mrs. Uchlda talked about the Japanese Cultural Day on 
April 13 when cal I lg«raphy» Origami* and paper dyeing were 
presented to the first and second period 6th grade classes. 
The 7th and eth grade classss viewed the Girls- Day* 
Samurai CBoys' Day), and toy displays, and listened to the 
students explanation of the culture. VHth of the student 
body was Involved. There was a teacher appreciation 
luncheon given by the Japanese mothers of the CSt students. 
It was recoMsended that all Japanese mothers be Included 
next year. 

MADRONAt Mrs. ICitazawa told about the Japanese cultural 
event of origami Cpaper folding) demonstrations held In 21 
classes. 6tb grade students made two kinds of origami, a 
hat and Jswelry box. 7th and 8th graders made a ball 
combining 12 separate units. 
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Appendix O 
Minutes of the District Title VII 
Advisory Committee Meeting 
May 9, 1989 
(Continued) 



3. The budgtt p«o«s of tht second year (196^-90) grant 
!iward was explained by K« Niehl to the members. 

4. The members received the Ooals and Objectives for the 
first year <1986^e9> year and there was discussion about the 
reviews that %/ere completed. 

5. Sunnier plans to modify science, social studies, and ESL 
core book literature curriculum and translate them Into 
Chinese. Japanese, snd Korean was explained ty K. NIshl. 

6. Hrs. Uchlda wanted a clarification about the sheltered 
program. There was discussion at>out parental permission. 

The next meeting will be held In October after the 
first meeting of the District Bilingual Advisory Ccemittee 
meeting. Hrs. KobayashI and her family will be moving to 
New Jersey In the summer. K. Nlshl thanked her for her 
support j^nd assistance. ... 

The meeting was adjourned at I2t45 p.m. 



Acting Secretary 



Klkukc U\9ti\ 
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Appendix P 
Item 1 

Memorandum to School Principals 
Noting the Evaluator's Schedule 
for On-Site Title VII Reviews 



TORPANCB ONIPIED SCHOOL DISTRICT 
Educational S.rvlcw Division 



DATEt 



TOt 



REt 



February 27. 198? 



W. Colby. Call. Hayor r rnn« r 

D. Lslbovltz. Caalmin o' 5:°"^* "^V"" 

B. Gross: II "'""^ Pwch.ll. Madron* 

s. Morrison. Magruder 

I.kuko N,«„.\ui. niy«,M. School, 



April iS, 
April n. 
April 
April 
Apr! I 
Apr 1 1 



13. 
25, 
?6. 
26. 



Monday 

Tuesday 

Thursday 

Tuesday 

Wednesday 

Friday 



9«30 am, 
9^iH* a.m. 



Lynn 

CaIU Hayor 
Caslmlr 
Mt cruder 

Hull 

Madron a 



KN:at 



Approval t 




V- 0*11 wickstrom 



cc: Superintendent and Staff 
Dr. Don Kester 
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Appendix P 
item 2 

Listing of Pre-Review Visits to Schools 
by the Title VII Project Director 



TITLE VII MIDDLE SCHOOLS 
1988-89 



Pre-review visit dates by Project Director, Kikuko Nlshi 



Calle Mayor: 


1/10. 


2/10. 3/9. 3/28 


Casimir: 


2/6. 


3/7. 3/29. 3/30. 4/11 


Hull 


2/14. 


3/15. 3/29. 4/25 


Lynn 


2/10. 


3/!0. 3/!7. 4/13. 4/18 


Madrona 


2/10. 


3/9. 3/15. 4/27 


Magruder 


2/7. 


3/15. 3/16. 4/24 



RIC 
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